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Feedback  
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Senior Lecturer 

Division of Psychology  

What is the purpose of 

feedback? 

• Make students aware of the standard of their work 

• Enhance students’ understanding of assessment 
criteria 

• Justify the grade awarded 

• Develop understanding through explanations 

• Direct learning via recommendations to specific 
study tasks 

• Boost students’ motivation and self-efficacy 

– Key non-academic predictors of performance 

 

Effective Feedback • Is acted on by students 

• Is timely 

• Is for learning, not just evaluation of learning 

• Is clear, detailed and specific 

• Has a forward-facing focus 

• Builds motivation and self-esteem 

• Evaluates the work, not the student 

• Encourages dialogue with tutors and peers 

• Develops students’ ability to self-evaluate 
HEA Feedback Toolkit, 2013 

https://www.heacademy.ac.uk/knowledge-hub/hea-feedback-toolkit  

Removing Barriers to 

Understanding 

• Consider students’ understanding academic 
language 

– ‘requires evaluation’, ‘support with evidence’ 

– Where are you addressing assessment literacy? 

• Pitching it right 

– Needs to clearly convey the problem, without de-
motivating 

– Use adjectives which align with grades 

• Find opportunities to praise 

– Or at least encourage 

• Provide students with opportunities to reflect and 
revisit 

– After the emotional response 

Written Feedback: Good 

Practice 
• General comments (organise with clear links to marking criteria) 

 

Structure 

Although your points are ordered logically, you haven’t provided enough signposts to help 
the reader navigate the argument you present. You could improve this by providing a 
‘topic sentence’ at the start of each new paragraph 
 

• In text (TurnItIn Quickmark) 
 

– Address this transition: indicate what point this paragraph will be making, clarifying the 
link with what has gone before 
 

• Provide one example 
 

– ‘While the evidence reviewed suggests positive outcomes of Facebook use, little 
attention has been paid to mediating factors such as individual differences in 
motivation’ 

Blueprinting 

Dr Alison Fisher 

Senior Lecturer 

Division of Psychology  
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• Do you have a clear set of learning outcomes for your unit? 

 

• Do you ensure your assessment aligns with the outcomes? 

 

• Do you have a ‘syllabus’ (is it appropriate for your course)? 

 

• Do  the learning opportunities in your unit maximise students’ chances of 
success in that assessment? 

 

• Does your programme have an overall assessment plan? Does each unit have 
its own blueprint? 

 

If success is truly aligned with the planned outcomes, then success in the 
assessment should automatically mean that the outcomes of the unit at that level 
of learning of the student have been met 

 

 

 

 

Before blueprinting… 

• Examination content should match the syllabus  

 

• Important topics should be weighted more 
heavily than less important topics 

 

• Testing time devoted to each topic should reflect 
relative important of the topic 

 

• Sample of item should be fully representative of 
the scope of knowledge and expertise expected 

 

 

 

 

Fundamental principles of good 

assessment practice 

 

 

 

Learning outcomes and Bloom’s 

Taxonomy https://www.getsmarter.com/blog/research-hub/unpacking-

blooms-taxonomy-part-1/  

To act as a masterplan for the type and spread of questions 
used in an assessment  
• A method of constructing exams to ensure alignment with learning outcomes 

(and it helps you to then provide feedback) 

 

• Can be used to construct a question bank of items that differ but can assess 
the same objectives at the same level of learning  

 

• Provides a source of evidence that can be shown to students who may 
complain their exam was ‘harder’ than previous years by demonstrating that 
different questions have the same level of difficulty as previous years 

 

• Allows you to perform a post-mortem of your student’s examination results if 
you have produced a question bank 

 

 
 

 

What is the purpose of the blueprint? 

(1) 

• Helps us to ensure the assessment is; 

– Reliable and valid 

– Fair 

– Consistent from exam to exam 

– Not subject to lecturer interests/’flavour of the 
month’ 

– Transparent and accountable 

 

• Allows us to; 

– Communicate to students throughout the 
programme how they should be learning, what 
they should be learning and in what level of 
detail 

 
 

 

What is the purpose of the blueprint? 

(2) 

What should it look like? 

(1) 

 

 

Section: The Public JAN 2019 

  Lower order Higher order Question Writer 

Question Type Topic ILO Remember Understanding Apply Analyse Evaluate Create   

1 MCQ 
Role of Community 

Pharmacist 

Which services a 

community pharmacy is 

contractually obliged to 

carry out by the NHS – 

payment related 

X   xxx 

2 MCQ 
Role of GP 

Pharmacist 

Describe the future 

direction of pharmacy 

and general practice 

  

X   xxx 

3 MCQ 
Role of Hospital 

Pharmacist 

Explain how hospital 

pharmacists and 

community pharmacists 

liaise with one another 

to ensure continuity of 

care for the patient 

  

x   xxx 

4 MCQ Public Health 

Define public health 

medicine and discuss the 

pharmacist’s 

contribution to public 

health 

  

x   xxx 

5 MCQ Alcohol Misuse 

Discuss the brief advice 

service (aims, key stages 

of alcohol 

identification and 

methods of assessment 

of level of use) 

  

x   xxx 
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What should it look like? 

(1) 

 

 

 Should explicitly prescribe the content areas to be covered 
 Include level of knowledge, detail or competence required 

within a content area 

 State the learning outcome which should have been met in 
order to answer the questions appropriately 

 

 Should explicitly prescribe the weighting to be applied to 
each area 

 

 Should explicitly prescribe the proportion of each type of 
question 

 

 

 
 

 

Assessment blueprint 

What should it look like? 

(2) 

 

 

 Each blueprint (test specification) should not be isolated  

 Demonstrate how it relates to an overall assessment plan 
in a particular programme/ year of programme 

 

 

 
 

 

Assessment Plan Year 1 
MPharm 

PHAR 10100 

The Medicine  

Test Specification 

PHAR 10200 

The Pharmacist Test 
Specification 

PHAR 10300 

The Patient Test 
Specification 

PHAR 10400 The Public 
Test Specification 

PHAR 10500 Integrated 
Professional Practice P1 

Test Specification 

PHAR 10500 Integrated 
Professional Practice P2 

Test Specification 

• All learning outcomes (do you share these in a document with 
your students?) 

• Assessment plan (per year group, programme level) 

• Blueprint your assessment (content, weighting, question type) 

• Send to unit question writers 

• Feedback to students post exam using learning outcomes and 
level of difficulty as basis 

• Post-mortem of examination with unit team – record question 
performance and compare to previous years (same, different 
performance, question writing review workshops?) 

• Question bank production 

 

 

 

 

 

Checklist of what to put in place Conclusion 

 
• Blueprinting is a valuable and essential tool in ensuring 

assessments meet the criteria necessary for an accurate an 
defensible assessment. 

 
Further reading 
 
Sylvain Coderre, Wayne Woloschuk & Dr Kevin McLaughlin (2009) Twelve tips for 
blueprinting,Medical Teacher, 31:4, 322-324, DOI: 10.1080/01421590802225770 
https://doi.org/10.1080/01421590802225770  
 
Verónica Villarroel, Susan Bloxham, Daniela Bruna, Carola Bruna & Constanza 
Herrera-Seda (2018) Authentic assessment: creating a blueprint for course 
design, Assessment & Evaluation in Higher Education, 43:5, 840-
854, DOI: 10.1080/02602938.2017.1412396  
https://doi.org/10.1080/02602938.2017.1412396 
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The assessment of professionalism; 
Who, what, how and why? 
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February 2019 

Faculty of Biology, Medicine and Health 

Intended learning outcomes 
 
 
 
• To consider the meaning and importance of 

professionalism in health care professions 
 

• To evaluate the tools available to assess 
professionalism; their limitations and challenges 

https://doi.org/10.1080/01421590802225770
https://doi.org/10.1080/01421590802225770
https://doi.org/10.1080/01421590802225770
https://doi.org/10.1080/02602938.2017.1412396
https://doi.org/10.1080/02602938.2017.1412396
https://doi.org/10.1080/02602938.2017.1412396
https://doi.org/10.1080/02602938.2017.1412396
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Faculty of Biology, Medicine and Health 

• Is professionalism in medicine a new thing? 
• What is professionalism?  

– What are the traits?   
– Does everyone agree? 

• How, when and why should we assess professionalism? 
• Does it matter in students? 
• What do good assessments look like? 
• Should we assess every student, or only those who raise 

concerns? 
– should we assess proactively or reactively? 

• What are the pros and cons of different methods for assessing 
professionalism? 

 

A series of questions …. 

Faculty of Biology, Medicine and Health 

• Code of Hammurabi (2,000 B.C.) 
      the first known code of medical ethics. 

 
• Hippocratic Oath (5th century B.C.) 

– Remains the defining traditional statement                  
concerning the conduct of the physician. 
 

• Code of Ethics was the first item on the agenda of the first 
meeting of the AMA (1847) 

 
• Codes of ethics in the profession of medicine are regarded as 

touchstone statements that direct the behaviour and define the 
character of the ideal medical practitioner. 
 

History of professionalism  

Faculty of Biology, Medicine and Health 

 
 

 
 

Sir William Osler, 1903 
 

‘The practice of medicine is not a business and can never be 
one ... Our fellow creatures cannot be dealt with as a man 
deals in corn and coal; the human heart by which we live must 
control our professional relations.’ 

Faculty of Biology, Medicine and Health 

 
 

 

What is meant by                    
professionalism in medicine? 

• Various definitions  
 

• Virtues, character orientations or dispositions: 
 ‘Possessed by effective physicians that enable them to 
 provide optimal medical care to their patients.’  

 
• Professional ethics—centre on the integrity of the individual 

clinician 
 

Faculty of Biology, Medicine and Health 

Qualities & skills which are not                                                  
knowledge based or technical in nature 

 
 
• Altruism 
• Accountability 
• Honour & integrity 
• Commitment to excellence, lifelong learning 
• Respect; self, patients, relatives, peers & colleagues, teamwork 
 
• Compassion 
• Discerning 
• Trustworthy 
• Conscientious 
• Empathy  

 

 

 
Faculty of Biology, Medicine and Health 

What do we mean by empathy? 

Can someone be professional if they lack empathy? 

Can we assess empathy? 

 

 

‘To stand in the patient’s shoes’ 

– Francis W Peabody – ‘The Care of the Patient’, 1927 

     The American Medical Association 
 

 

Empathy 
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Faculty of Biology, Medicine and Health 

• Reliable 
• Valid  

– What does this mean? 
• Feasible 
• Acceptable to public & profession 
• Robust enough to withstand legal challenge 

 
 

What do good assessments look like? 

Faculty of Biology, Medicine and Health 

 
 

 

Diverse and numerous, but few fully suitable for the task. 
Instruments assessing medical professionalism classified into 
three groups:  
• Those assessing professionalism as a facet of competence 
• Those assessing professionalism as a comprehensive 

construct 
• Those assessing separate elements of professionalism, such 

as humanism and empathy  
 
 

 
 
 
 

 

Tools for the assessment of 
professionalism  

Faculty of Biology, Medicine and Health 

• Abstract concept, with varying definitions 
• Lack of a clear breakdown of the elements of professionalism 

into aspects that can be measured 
• Professionalism is multidimensional, so a combination of 

assessment tools is required 
 
 
 

 
 

 

Challenges of assessing 
professionalism 

Examples of tools that                           

assess medical professionalism 

 
 

 
 

• Paper based tests 

• Portfolio  

• Assessment of an observed clinical encounter; mini CEX 

• Collated views of peers; MSF, 360 feedback 

• Critical incident report 

• Simulation including OSCEs & high fidelity patient simulation 

• Patient opinion 

• Global view of supervisor 

• Self administered rating scales 

• Health & conduct/disciplinary committees 

 

 

Principles for the assessment 

of professionalism 

• Should begin early & be assessed summatively  

• Conducted frequently and longitudinally  

• Include many different assessors appropriately 
trained  

• Use multiple methods in different settings, 
implemented over the long-term  

• Assessments should provide learners with 
opportunities to change, if it is possible to remediate 

Faculty of Biology, Medicine and Health 

‘You are in this profession as a calling, not as a business, as 
a calling which exacts from you at every turn self-sacrifice, 
devotion, love and tenderness to your fellow-men. Once 
you get down to a purely business level, your influence is 
gone and the true light of your life is dimmed.’ 
 

To finish 

William Osler (1907) The reserves of life.  
St Mary’s Hosp Gaz 13:95–98 
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