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Maximising Deep Learning 

The session will explore the following areas: 

• Intended Learning Outcomes and associated assessments  

• The Learning Journey 

• Validity and reliability of assessments and authenticity to future roles 

• Embedding feed forward. 

 

Intended learning outcomes 

At the end of the session you will be able to: 

• Apply the concept of linking ILOs, teaching and learning methods and the 
resultant assessments (e.g. constructive alignment).  

• Understand the role of assessments and how to design the most suitable form of 
assessment 

• Evaluate the benefits of formative feedback and consider ways in which to 
incorporate it into your own course unit/programme 
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Maximising Deep Learning 

Intended Learning Outcomes and Assessment 
 

What makes a good ILO? 

What makes a good assessment? 

What is important to consider when developing ILOs and assessment? 

 

Discuss some examples 
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How do students learn? 

• Surface learning = cutting corners to meet requirements  

• Deep learning = ‘need to know’, desire to see details and 

understand the bigger picture  

– Teaching/assessment can promote surface learning if 

not aligned to aims and outcomes (Phan, 2011) 

• Motivation  

• Learning climate  

• Tasks 
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How do students learn? 
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• What to teach?  

– “Greatest enemy of understanding is coverage” 

Gardner (1993: p24) 

– Levels of teaching (Biggs & Tang, 2011) 

• Why do we learn … Motivation?  

– Need to be mindful of an ‘achieving’ approach to 

learning 

• To encourage deep learning we need to see the 

bigger picture and consider what the students 

will do 



The learning journey 
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• Constructive alignment (Biggs, 1999) 

• Verbs used in ILOs are the key 

• We want students to be “Entrapped in this web of consistency” 

(Biggs & Tang, 2011; p.99) 

• Need to create a climate for deep learning 

– Theory Y vs Theory X environments (McGregor, 1960) … 

importance of self efficacy (Phan, 2011) 

• Feedback approach – facilitate expectations of success “in future 

you can …”  

– VLE – scaffold learning  

• Explicit focus on critical thinking, scaffolding skills (Phan, 2011)  

– Mapping the journey 

 



Curriculum mapping  

• You can use a map to illustrate where overall 

programme ILOs are developed and assessed 

across the units.  

• This helps to show how the units fit together to 

achieve the programmes overall aims.  

• You can also adjust the table to be for a single 

course unit, to map out the individual sessions 

so that you can see a learning journey across 

the unit.  
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Course Unit Title  Knowledge & Understanding Intellectual Skills Practical Skills 
Transferable Skills &  

Personal Qualities 

ILO number: A1 A2 A3 A4 A5 B1 B2 B3 B4 B5 C1 C2 C3 C4 C5 D1 D2 D3 D4 D5 

Course Unit 1                                         

Course Unit 2                                         

Course Unit 3                                         

Course Unit 4                                         

Course Unit 5                                         

Course Unit 6                                         

Course Unit 7                                         

Curriculum map:  

Faculty template  
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Unit 

MSc Forensic Psychology and Mental Health - Learning outcomes 

1 2 3 4 5 6 7 8 9 

Introduction to Forensic Psychology and 

Professional Practice  

A D A       D A A 

Psychology Applied to Investigative and Legal 

Processes  

A   D       D A A 

Research methods I – Design and principles  

 

D   A   A A   A A 

Personality Disorder, Assessment and 

intervention 

A A D D       A A 

Clinical Risk Assessment, Formulation and 

Management  

A A D A       A A 

Offending Behaviour Interventions  

 

A A D D     A A A 

Research Methods II – Advanced statistics   

 

D   D   A A   A A 

Dissertation  

 

A   A   A A A A A 

Curriculum map:  

Programme example 
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Curriculum map:  

Unit specific example 
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Constructive alignment example:  Ethics    

• ILOs (Unit: 1-7, 9; Programme: 1, 3, 8, 9) 

• Teaching activities 
– Lecture outlining ethical and professional practice standards, ethical decision making 

models, research and theoretical models relevant to ethical decision making;  

– Group task synthesising BPS/HCPC professional codes with theoretical 

models/ethical principles;  

– Group task to analyse a forensic case example and present a formal presentation of 

the relevant ethical/professional standards (applying ethical decision making models) 

• Formative assignment 
– Nearpod task to identify BPS standards in relation to seven case vignettes 

• Summative assignment 
– Using academic literature relating to ethical practice, students critically evaluate a 

case vignette of unethical practice  
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Discuss some examples of your teaching and learning methods 

Explore new ideas of teaching and learning methods 

 

How does the concept of ‘alignment’ change how you develop 
your teaching? 
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Making assessment work: 
Designing an assessment for the student and the marker 
 
Validity:  Covers what has been taught – content 

 Measures what it is supposed to measure, ILOs - construct 

    
Reliability:  Reliable test, produce the same results on retest 

 Marking criteria are important – esp multiple markers 

 
Authenticity:  Aligned with real world scenarios and true to life 

 “Brings the whole process together: practical skill, 
knowledge, communication and teamwork”  

 (Raymond et al, 2013) 
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Making assessment work: 
Feeding forward 

Helping the student to improve 

Formative assessment (Formative assessment)  
Feedback during learning (Biggs & Tang, 2011) 

Bridging the gap 

Assessment for learning 
“Assessment defines the curriculum” (Ramsden 1992) 

Benefits 
Improve learning. Improve teaching.  
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Discuss assessment 
 

Discuss some examples of assessments in relation to: 

 Validity, Reliability and Authenticity 

 

How can assessment be designed differently to maximise 
formative opportunities and meaningful feedback? 
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Final discussion and queries.  
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